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Inquiring Sport and Physcal Activity sudents percgptionsusng metaphor sasresearch tools
Investigar las percepciones de los esudiantes de Deporte y Actividad Fisca utilizando metéforas como
instrumento de investigacion
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Abstract. The aim of this research is to anayse the metaphorical expressions designed by Science of Sport and Physical Activity university students
of first academic year, as atool of inquiring two research questions: on the one hand, their perceptions of their physical education teachers, and the other
hand, the meaning physical activity has in students' personal life. 51 students from the University of Alicante have participated in the study.
Quadlitative data andysis software AQUAD 7 was used for data processing. The results obtained from the andysis of the metaphors designed by students
showed that their view of physical education teachers was very positive. The findings aso indicate that sport and physical activity were considered to
be essentia and a source of emotiona and physical health. The conclusions aso highlighted that students don’t strengthen the social dimension of
physical activity, and that it could be imperative to foster a more collaborative learning.

Keywords. Metaphors, teaching and learning, university students, sport and physical activity, qualitative research.

Resumen. El objetivo de este investigacion es andizar las expresiones metafdricas construidas por los estudiantes universitarios del primer curso
académico de Ciencias de laActividad Fisicay del Deporte como herramienta para indagar dos cuestiones de investigacion: por un lado, su percepcion
sobre sus profesores de educacion fisica'y por otro lado, @ significado que tiene la actividad fisicay deportiva en su vida persond. En d estudio han
participado 51 estudiantes de la Universdad de Alicante. Para e procesamiento de los datos se utiliza € software de cuditativo AQUAD 7. Los resultados
obtenidos dd andlisis de las meté&foras disefiadas por los estudiantes muestran que su punto de vista sobre los profesores de educacion fisicay sobre la
actividad fisica es muy positivo. Los resultados ademés indican que € deporte y la actividad fisica se consideran una fuente esencial de sdud fisicay
emociond para los participantes en d estudio. Del estudio también se concluye que los estudiantes no fortalecen la dimension socid de la actividad fisica,
imprescindible para fomentar un ambiente de gprendizaje més colaborativo.

Palabras clave. Metéforas, ensefianza y aprendizgje, estudiantes universitarios, actividad fisicay deportiva, investigacion cualitativa

Introduction

TheNationd Asociaionof Sport and Physica Education (NASPE)
(2004) considered thet satisfactory experiences of physica education,
among other varigbles, improve sudents' attitudes towards exercise,
promotegreater knowledge, improvemotor skillsandincreasephysica
activity confidence. If sport and physical education teecherswereable
to providegppropriate programmes, with awiderangeof activitiesthat
meet the student’s needs, they would contribute to grester motivation
(NASPE & American Heart Association, 2006). Perceptions and
atitudesaregenerated a an early ageand influencethedigpostionsand
participation patternsthroughout anindividud’ slife(Martin & Kulinna,
2005). Therefore, sport and physicd activity (SPA) carried out in
primary school can help lay the groundwork for its continued practice
into adulthood, promoting hedthy living (Gutiérrez, Tomas, &
Cdaayud, 2017; Morgan, Beighle, & Pangraz, 2007). Smilarly, Graham
(2008), and Subramaniam and Silverman (2007) considered apriority
to investigate the perceptions of physica education students because
there are agpectsthat can encourage or discourage studentsnot only in
their intention to practice SPA in the present but aswell in the future.

Rikard and Banville (2006), and Cafiabate, Torralba, Cachdn, and
Zagdaz (2014) d o highlighted theteacher’ srolein developing apositive
atitudetowardsexercise A highly qudified, dedicated physicd education
teacher has the potential to broaden student’s opportunities to
participate both in and outside the classroom (Arar & Righi, 2009). If
teachers are role modes for their students, their passion for SPA will
haveapositiveimpact onthem. Thishasbeen demongtrated by various
studies, such as that conducted by Walhead and Ntoumanis (2004),
wherestudentsconsidered their physica education teechersweregood
rolemodelsand noted their enthusiasm and passion asthemost val ued
and influentia factors in their academic performance. Meanwhile,
Ayvazo, Ward, and Stuhr (2010) argued that the teacher’s mastery of
their subject and their skillspogitively influencethettitudesof sudents.
Other studies, such asthat carried out by Whittle, Telford and Benson
(2015) gtressad that students respond positively to teacherswho show
openness and availahility, and delegate respongiility to them. In the
same vein, Cothran et d. (2005), and Morgan, Kingston, and Sproule

Fecha recepcion: 11-08-16. Fecha de aceptacion: 15-01-17
Marfa Algiandra Avalos Ramos
sandra.avalos@ua.es

Retos, nimero 32, 2017 (2° semestre)

(2005) showed that what works best in Physical Education are those
classes where the teacher gives students a choice of tasks and knows
how to usetherulesof play for cresting ademocratic atmosphereinthe
classroom. Fromall of theaboveit followsthat both theteacher andthe
methodol ogy usedinthephysica education settingsarerdevant factors;
those methodologies fostering autonomy and decision-making by
studentscan providegreater satisfaction, interest and evenhigher levels
of forma physcal activity outdde the educationa setting.

Research suggests that teachers can dso be demotivates. In this
sensg, the study by Ryan, Heming, and Maina (2003) argued that
students held that they didiked physica education classes because
they did not liketheteacher; for their part, Hohepa, Schofield, and Kolt
(2006) highlighted aspects such asthe barriers perceived by students,
lack of purpose and poor and monotonous activities. It isthereforethe
responsibility of physical educationteacherstodesign curriculumusing
themost up-to-dateinformation, organising activitiesto meet theneeds
of dl students (Chen & Hypnar, 2015) and engaging them in learning,
but aboveall cresting asuitableenvironment for learning.

In addition are other variables such as the curricula (Pegtor, Gil,
Prieto, & Gonzdez, 2015; Wang, Wang, & Liu, 2008) and the cultura
context of each society that affect students. In some countries such as
Spain, eventhough physical activity isrecognised asbeing essentia for
hedlth purposes, thetime dlocated in school timetablesfor SPA, both
in Primary Education (53 hoursper year on average) and in Secondary
Education (35 hours per year on average) isshort, leaving it far behind
other countriessuch asFranceand Austria, whoseaverage, respectively,
exceeds 100 hours per yesr.

Metaphorsaseducational research tools

A prolificnumber of researchershavechasen metgphorical narratives
asaresearchtool. Thechoiceof metgphorsasatool toresearch sudents
perceptions was based on the consideration that we learn from our
experiencesand inquiries, aswell aslearnfrom othersand with others.
Damasio (1994), Lakoff and Johnson (1980, 1999), and Sepian and
Ambeady (2014), among others, established that conceptsareembodied
inthesensory-motor system. Theembodied cognition concept explains
that through ours senses learn from environment and we tend to turn
our sensorid experiencesinto metaphorica narrativesthat givemeaning
and expressontoour life, emotionsand fedings. Metaphorshep usto
structure our concepts and thoughts through the interplay between
experience, context and mind (Jensen, 2006). Metaphorsnot only keep
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thefootprint of our past history, also aimed usto taking action (Saban,
2010), for example, Gopnik, M tzoff, and Kuhl (2000), to expressthe
learning of babies, sorichin curiogity and explorationsused themetaphor
thescientistinthecrib.

It must not be forgotten that we are socid beings and our life
experiences are socia experiences. The metaphors of our life are
congiructed through a socid and cognitive didectic (Carreira, 2001).
Processesof enculturation determinemetaphors, asthey arereflections
of a paticular culture (Paavola, Lipponen, & Hakkarainen, 2004).
Identity is certainly trapped and reflected in this complex interplay of
persond and socid life, and congtitutes a particular metaphorical
condruction (Thomas& Beauchamp, 2011). Itisthrough theselenses
that we observe and mentally reprocess our environment (Saban,
Kocheker, & Saban, 2007).

In educationd research, an effective way of discussing students
way of thinking is through metaphors. Students are not blank dates;
they haveapersond and socid schooling history that hesleft aninddlible
imprint on the brain by building persond life stories (Pérez, Devis,
Brett, & Sparkes, 2011). Severd authorssuch asBlay and Ireson (2009)
and Ng, Nicholas, and Williams(2010) highlighted how the conceptions
and beliefs of student teachers mark certain behaviours and actionsin
their future professional practice. The congtruction of educationd
metaphors is an intuitive act that intersects the lived, socidised and
conceptuaised agpectsof their school lifehigtory. Inthisling, Gillisand
Johnson (2002), and Mahlios, Massengill, and Barry (2010) consistently
emphasised that one way to examine the bdliefs of studentsin pre-
serviceteacher educationisto identify the conceptud toolsthey useto
mekesenseof their lives, beingmetaphor oneof most powerful resource.
As Rosaen and Florio-Ruane (2008) pointed out, metaphors are
influentid inteaching andlearning because of theconglomeratebdliefs,
knowledge fedingsand actionsthat guidepractice. Jensen (2006) referred
tothemashbridgesthat helpto understand socid and educationd contexts
Therefore, metgphorica stories dlow usto glimpse the roots of these
perceptions in their minds, and the epistemological orientations thet
support andinitiateadia ogica exchange (Patchen & Crawford, 2011).

Metaphorica narratives could help us become aware of these
otherwise diluted conceptions held by students becauise metaphors
emerge from al experiences that students have had in their reletions
withteachers Questioningand andysng students metaphors, aspointed
out by Pérez, Fuentes, and Devis (2011) can contribute to a desper
understanding of the phenomenon under study. Thenit seemsrelevant
to usemetaphorsasasource of inquiry into the views and perspectives
thet underliephysical educationlearning.

All indl, abetter understanding of the beliefs of studentstowards
teacherscouldinfluencethegpproach to beadoptedinteachers physica
education. Based on these assumptions, the objectives of this study
were anadysing the students thinking and beliefs of their physicd
education teachers and how students vaue the practice of physca
activity in their persond life. Metgphors were chosen as an andytical
tool to explore the conceptions held by studentsin thisregard.

To this end, two research questions were proposed:

1) What perceptions do SPA university sudents have of physica
educationteechers?

2) How students vaue the practice of physica activity in ther
persond life?

Methods

The study was conducted from aquditative design, carried out in
the students' natural environment as is reclaimed in quditative
methodol ogy, researchersmust analysed and interpreted the responses
within aspecific socid context (Charmaz, 2011).

Participants

This explorative study has been carried out using the intentional
sampling. Physical education studentsfrom the University of Alicante
(Spain) enrolled inthefirst-year subject Gymnasticand Artigtic Skills,
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in 1gt Gradein Physica Activity and Sports Sciencein the 2015-2016
academicyear wereinvited for thesdection process 51 of thesestudents
voluntarily agreed to teke part in the research. Of these, 19.60% were
women and 80.39% men. The highest proportions of participants
(61%) wereaged between 18 and 20, followed by 22% between 21 and
25.

Process

Datacollection

Thedatacollection comprised themetgphorsdescribed by students,
as this narrative tool hogts the richness and variety of participants
gtories(Huber, Caine, Huber, & Steeves, 2013) and havebeenvalidated
as arigorous educationa research tool (Martinez, Sauleda, & Huber,
2001; Stylianou, Kulinna, Cothran, & Kwon, 2013).

Theprocessof collectinginformationwasundertakenintwo phases
during atheory classof the subject GymnasticandArtitic Skills. Firdt,
abrief presentation of theproposd wasddivered, induding theobjective
of the research and the way to do it. Secondly, we distributed a blank
page whit the prompts on top of the page and asked them to complete
thetwo metaphors: «A physica educationteacherislike...because...»
and «Physicd activity for youislike...because. .. ».

All of themetaphorswererecorded with the participants: consent.
They wereinformed of thevoluntary netureof their participationinthe
study, and confidentidity was guaranteed. The meet took placein the
classrooms of the students and was carried out by asingle reseercher.
The average duration was gpproximately thirty minutes.

Datacoding

After thetranscription and reading of themetaphors, aninitial map
of categoriesand codeswasdesigned and later vaidated by adiscussion
group of three educational research experts.

A process of inductive analysis was employed to interpret the
metaphors. This methodological strategy is based on identifying,
interpreting and codifying themetaphorica narrativesof the participants.
Iterative readings of metgphors were carried out, which enabled usto
establish adefinitive coding system. In thisrecursive process between
theemerged meaningfrommetgphors, researchquestionsand researchers
conceptua framework, theinitial analytica codeswerereformulated.

First research question: Perception about thephysical education
teacher

Three code categoriesemerged from theinterpretative process:

Transmitter/directive teacher metaphors express the teaching
function as a transmitter of knowledge, mainly conceptua contents.
Thismetaphor reflectsaperception of thelearner asatabularasa, who
acquires the knowledge thet the teacher tranamits. The metaphorical
perception magnifies the figure of the teacher as the only source of
knowledge. This represents an individualised approach to learning in
whichthehierarchica teacher-student relationshipisunderlined.

Teacher asguidemetgphorsarec oser toacongtructivist pergoective.
The student was not considered atabula rasa, but an individualised
learning approach can il beidentified. Theteacher isseen asaguide,
counsdllor, and fadilitator of learning. Diversity and customisation of
learning is accepted. Words such as experiment, investigate, discover,
and thelikeoften gppeared. Theteacher’sroleisperceived to bethat of
aguidein the congtruction of learning, adapting it to each individua’s
paceand characteridtics.

Paterndidtic teacher metaphors showed an idedlised view of the
teacher, often somewhat paterndistic and even magica. Themetgphor
seemed to be out of context and rose to unredigtic and unéttainable
heights. Thedasssroomwasidentified asamagicd place, or arefugeand
homewhere children are protected and s&fe.

Second research question: Valueof physical activityin their per-
sonal life

In this theme, interpreting the meaning of metgphors, emerged
codesthat vaue SPA asavitd need, asardevant meansfor physicd and
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emationd hedth, asasourceof persond enjoyment, asaway tobecoming
aprofessona and associdization.

Data analyss

The information was coded with the help of the AQUAD 7-
softwarepackage (Huber & Grtler, 2013). Thechoiceof theAQUAD
7 quditative dataandyd ssoftwarewasbased onitspotentia to enable
the interpretation process, as it made it possble to add the emerging
categories that arose from participants metgphors within the code
process. This computer programme has adlowed us to organise and
categorize the data in frequencies codes to visudised the findings in
tebleor graphicsoffering theabsol utefrequency (AF) andthe percentage
of absolutefrequency (Y%6AF), whereAFisthetota number of occurrences
of the concept, found in each narrative, and the % AF isrdated to the
absolute frequency total (AF.100/total AF).

Results

Regarding physica educationteachers, threeama gamationshave
reflected the perceptions of students about the physical education
teacher and six dusters reflected their visons of sport and physica
activity. Twotablesweredevel opedtoindudethepercentageof absolute
frequency (%AF) of occurrence of each code (Teble 1 and 2) and
examplesof thesamemetaphor with different codeswered soreflected.

Metaphorsabout thephysical education teacher

Code 1.1. Theteacher asatransmitter of knonedge

Metaphorsthat congdered theteacher to bethemain key playerin
theact of learning, theagent that triestoingtil abody of knowledgeinto
the learners, very directive in methodology, were not overly present.
Two fundamenta aspects were identified in the congtruction of these
metagphors. Metaphors represent teachers as an authoritative source of
information and knowledge:

He is a user manud full of knowledge thet gives you dl of the
instructions necessaries to build your body and congtruct yourself as
anindividua (student 38).

Also, inthiskind of metaphors students associate the teacher with
the master artist image who crestes from nothing, drawing on ablank
canvas, sculpting out of mud:

A physical educationteacher islikeanartist, becausetheir professon
isaway of expressing art, theart of being ableto perform activitieswith
our own body (student 05).

Code 1.2. Teacher asaguide. The congruction of learning

Numerous metgphors were used that considered the teacher to
play arole of support and guidancein the construction of knowledge.
Others stress more the act of learning, experiencing and discovering.
The teacher provides students with the necessary tools for the indivi-
dud congtruction of grategic learning. Thestudent isseen asthe centre
of theteaching-learning process, and theprocess of teaching andlearning
involvestheexploration and congruction of theindividua:

Like helpwith an acrobatic e ement, becausewethink that we can
do it without it [himvher/the teacher], but in fact it we learn more and
better with it [him/her] (student 14).

Likeapair of trainers, because | discover many pathswith them;
without them | wouldn't be ableto run towards my goals (student 32).

Code 1.3. Anidealised view of teachers

In this case, the mgority of the participants built metaphorica
Sories that emphasised that the figure of the teecher was related to a
dar, alight, the sun, and other metgphors that saw the teacher as a
patriarchd or matriarcha figurethat lovesand caresfor their children:

Likeagrandfather, becausehehasdready takenmany stepsinlife,
which | will dso soon take, and he knows exactly the advice thet is
needed at al times. In the world of physica activity a teacher is
everything, like grandparents are everything (student 07).

A teecherislikeagoodangd, alight that isapart of aman (theother
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oneisthedevil). He/sheisthe good angel who teachesyou thingsand
corrects when you do something wrong, who aways makes sure that
you stay on track (student 42).

Tablel.
Metaphors applied to physical education teachers

Codes AF %AF

1.1. Transmitter/Directiverole 28 36.36%
1.2. Guide 19 24.67%
1.3. Paternalistic/Idealised 30 38.97%

Table2.
Role of sport and physical activity in personal life

Codes AF %AF

2.1 Vita need 28 27.45%
2.2. Emotional health 31 30.39%
2.3. Physical hedth 10 9.80%
2.4. Personal satisfaction 14 1372%
2.5. Professionalization/Competition 13 12.74%
2.6. Socialization /Enterta nment 6 5.88%

It needs to be emphasised here that don't appear metaphors
emphasizingtheteacher roleascrestor of learning environments. There
werenonarrativesdescribing anenvironment for Stuated learningwhere
everyone works together to achieve a common god. Is missing
metaphorsthat stresscollaboration, cooperation, teemwork andlearning
together.

Metaphors about of value of physical activity in their personal
life

Six codes, namely vital need, emotiond hedlth, physica hedlth,
personal satisfaction, professional/competition, socialization/
entertainment (Table 2) sheped theandysi sof themetgphorsconcerning
SPA in the persond life of the participants. Mot students describe
metaphorsinwhich SPA isavital need to be covered (Code 2.1.):

For me, SPAislikewaeter. | could not livewithout it; | seeit asan
essentia part of my life (Student 02).

Likethesunisto flowers. Itisessentid to lead acadm, stress-free
life. Photosynthesisis necessary for flowers, and [SPA] is necessary
for meto live (student 16).

Inthisconcern, someeven go asfar ascomparethe strong need of
physica activity to the addiction to adrug:

Like adrug, when | tekeit | am completely happy, | forget my
problems and worries. And if that were not enough, when | train | est
better and better; | admit it, I’'m asports junkie (sudents 22).

Students metaphorsa soesteblishvery dosepositivelinksbetween
physical activity and cognitive activity:

| dsolearntovauemany thingsaspostive, it hdpsmetolearnand
to study better, iminate my negative thinking (student 29).

Code2.2./2.3. Quitemetgphorspoint out theeffect that SPA practice
has on their emotiond and physical hedth, which generates persond
sdtisfaction (Code2.4.):

Physica activity is like giving ahug to afriend that you haven't
seen for along time, and that makes you happy. After spending time
doinggport andtraining theresultsarereflectedinastronger and hedthier
body, and it aso hel psto reduce anxiety and getsyou in abetter mood.
This makes you happy (student 51).

Likeacar engine, if itiswithout ail, it goesrusty (sudent 36).

Likeabirdflyingfree, becausel switch off fromeverythingdseand
| fed | have no worries or problems; it makes mefed happy and free
(Student 19).

Code 2.5. A tagte for professondization and competition aredso
evident from the participants’ metaphors):

Physicd activity islikeafield whereyou sow and harvest fruit for
ubsstence. By sowing and harvesting fruit | meantrainingand educating
children through physicd activity, whichisvery important. | hopethis
professonalowsmetoearnalivingand‘ survive financidly (student
01).

Like a war, with the little battles that we have to face, such as
injuriesand defeet, but in the end we can achieve greet things, such as
promoation to the 1t division this year (student 40).
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Code2.6. Whileonly afew metaphorswere used that emphasised
socialization and entertainment:

Inmy life, physical activity islike the schoolyard where you can
enjoy yoursdlf and have some fun; it reminds me of school playtime,
whenweall had agreeat time (Sudent 02).

Likeastormof light air that keepsmecool as| walk aong, because
without exercise | would have alot of free time with nothing to do
(Student 20).

Discussion and conclusions

Canbeconduded that theanaysisof metgphorica narrativeshave
served the purpose of unveiling the thinking and beliefs of university
students, making meaningful their expressed emotions and fedlings
(Saban, 2010; Sepian & Ambady, 2014). Metgphors have shown how
students perceive therole of physica education teecher, aswell asthe
vauethey attached to SPA in their persond life.

The results of the metaphor andysis regarding the two research
questionsshow boththegood image studentshaveof their teachersand
the participants' positive attitudes towards physica activity, atitudes
that includes emotiond, affective and cognitive components. Positive
atitudescouldinfluenceintentionsand actionsand would undoubtedly
beahdlmark inasuccessful educationa programme(Martin& Kulinna,
2005; Morgan, Beighle, & Pangrazi, 2007; Pérez, Iborra, Peird, & Bdltrén,
2010).

Firgresearch question

The results allowed us to draw some conclusions about the
participants beliefs. Regarding thefirst research question, whilethereis
till aconception of the figure of the teacher based on the traditiond
modd, adirectivetranamission of knowledge, themetgphorica gpproach
basad on the cognitive-constructivist mode wasa sosgnificant, inline
with Stylianou et d. (2013), whose study identified teacher-centred
and student-centred metaphors. The idealised visions presented a
sweetened view of teachers. In part, their viewstend torely mainly on
their vocation and magnify and idedlise their professon. The most
empathetic goproach to learning was emphasised: Theteacher creates
an atmosphere of parental support, this students' thinking is in
accordancewith theresultsof other smilar sudies(Hilland, DonVinson,
& Farclough, 2009).

The expressions typicaly identified in the traditional model
emphasised that the purpose of teeching is that students acquire the
knowledge tranamitted by teachers but sudents metaphors mostly
referred to teachersbeing guidesinthecongtruction of learning (Cheng,
Chan, Tang, & Cheng, 2009). Websdlievethat constructivist perceptions
weretheresult of their academic experiences, as mogt of the sudents
havedonether schooling during thelast two Spanisheducationd reforms,
where the constructivist model predominates.

Wed s0 observed that therewas an absence of metgphorsoriented
towardsthe perspectiveof acommunity of learning. Theideaof school
asaspacewhereknowledge and practice are shared was not presentin
the narratives collected (Hadar & Brody, 2012; Paavola, Lipponen, &
Hakkarainen, 2004).

Thesecondresearch question

Theresultsshow that SPA washighly vaued, and playsasignificant
rolein the sudents life. Mogt participants congdered SPA as avitd
need to be covered, without which they could not live. In addition, for
Students SPA wasasource of emotiona and physica hedth, whichled
themto engage better in their studies. Thesefactorsweredso decisve
in the studies by Adams, Higgins, Adams, and Graves (2004), who
investigated theattitudesof universty sudentstoward physica activity
in the American context and the results showed that the increment of
studentsknowledge and skillsrelated to heal th and exercisehabits, had
a sgnificant influence on their attitudes and practice. Lauritsao,
Saakdlahti, and Rasku-Puttonen (2012), and Mohammed and
Mohammad (2012), mearnwhile, examined asampleof sscondary school
students and found that their attitudes towards Physical Education
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werelinked to persond satisfaction for the hedlth benefitsarising from
it. Smilarly, Rikard and Banville (2006) and Zeng, Wang, and Wang
(2016) studied students’ attitudes towards Physical Education and
showed that, among other variables, theresearch participantsappreciated
the hedlth benfits of practising physicd activity.

Thefindings adso show that the prospect of a professiond future
was not the main factor thet led them to choose these sudies, nor was
competition apriority for them. Thisleadsto congder thet they value
participationmorethanwinning. Inthissense, Moreno, Sicilia, Cervello,
Huéscar, and Dumitru (2011) argued thet teacher intervention should
be amed at reducing the ego and promoting the strengthening of a
climatethat alow moreadaptive behaviour, thismay affect the present
and future practice of SPA both ingde and outside the classroom.

Implicationsfor SPA Teachers Education

If the results of both research questions are brought together, it
must beconcluded thet, as Graham (2008) hasemphasised, itisessentia
to help studentsto gppreciate SPA in their present schooling, if welike
influenceinther future participationin SPA. Our findingsarecons stent
withKoca, Asti, and Demirhan (2005), Rikard and Banville(2006), and
Subramaniamand Silverman (2007) inthet thegoodimageand perception
of physical education teacher contributesto devel oping positiveattitudes
towards SPA. Students gppreciate that teachers digplay their passon
for Physical Education through words and actions, thus corroborating
the gpproach taken by Day (2004) thet to be an effective teacher,
passionisnot aluxury but an essentia dement of any good teaching.

The findings shown that when students had positive perceptions
about teechers, vaue SPA intheir persond life, andleadsusto conclude
that the perceptionsand conceptionsthat Sudentshaveof their teachers
isrelevant factor. Conversdly, one of the most worrying findings was
the low vaue that students give to socidising in the practice of SPA.
Thiscannot beignored, especidly sincesdlf-regulationin SPA practice
is aso aresult of interpersond interactions (Corno, 2011). In other
studies conducted with adolescents (for example, Palou, Ponseti, Gili,
& Borras, 2005; Ullrich-French & Smith, 2006; Ve azquez, 2015) the
socidising role and the entertainment role of sport was much more
present. This may lead to the conclusion that the vaue of team and
collaboration for attaining gods must be increased. It seems that the
participants were unaware of the socialisation that sports practice
produces. Perhapstoo muchindividudisticlearning hasinfluenced their
outlook; therefore, it seems to be necessary to work further on
collaborative methodol ogies and underline the need to develop socid
skillsininitid studies of Sportsand Physica Activity.

Li, Chen, and Baker (2014) argued that researchintovisonsof pre-
service teachers in physical education could provide a holistic
understanding of this field of knowledge and can give support for
decison-making in primary schools (Graham, Holt-Hae, & Parker,
2007), secondary schools (Rikard & Banville, 2006) and in particular,
tointroducecurriculum changesinteeching (Zeng, Hipscher, & Leung,
2011); our desireisto have made a contribution to thistask.

Additiondly, sncenarrativestudiesusing metaphorsin thefield of
research into Physica Education and Sport do not abound, except for
the valuable precedent st by Stylianou et d. (2013), we hopethat this
smal contribution could be useful in the development of quditetive
research methodol ogiesinto thisfield of knowledge.
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